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I. Overview
The global citizen is entitled to access and enjoyment of basic and fundamental human rights in the realization of his or her full potential as a human being, education inclusive. For education, among key instruments that stipulate this provision are CADE, CEDAW, ICESCR and the CRC.  
The narrative is well known. To date, the evidences in some parts of the world still point to worrying progress in the implementation in this provision eight years to the 2030 deadline. To this effect, there remains magnitudes of the school aged population, who are being denied this right and excluded from education and training systems on the basis of gender, age, locality, poverty, disability, ethnicity, language, religion, displacement status – just to name a few. 
For the purpose of this concept note, and in keeping to the designated thematic area, particular focus will be made in regards to fulfillment/realization of education as a human right through a gender equality perspective. 
Most African Countries have embedded education provision into their National Constitutions. Ratification of a number of treaties such as the African (Banjul) Charter on Human and Peoples' Rights (1986) and Maputo Protocols; the African Charter on the Rights and Welfare of the Child (ACRWC)(1990) and the African Youth Charter (AYC)(2006) articulate the intentions in the realization of the provision of quality education to both women and men, without discrimination. And yet, according to a non-published report by the AU/CIEFFA of 2021, eighteen African 	countries discriminate girls and women in education as evidenced with the on-going laws on expulsion from school due to pregnancy and 7 countries  were reported as criminalizing it.  
In line with the global Sustainable Development Goals (SDG) developmental framework, the education goal -  SDG 4, Africa has provided its own directive considering the continent’s developmental agenda (Agenda 2063) and education response through the Continental Education Strategy for Africa (CESA (2016-2025) 
The African dream towards a prosperous people development driven continent requires a partnership of both women and men, and recognition of their contributions in terms of skills and competencies that each brings in. This theory of change is also referred to as gender intelligence. The continent has been consistent with availed political commitment to gender equality and women’s rights as articulated in the 2009 African Union Gender Policy and subsequent evaluation in 2017/2018 that was an input for the 2018 to 2028 AU Strategy for Gender Equality and Women’s Empowerment. Among others, notable challenges included persistent social-cultural norms and traditions blocking progress in the change towards gender equality in education.
The recent United Nations organized Transformation Education Summit held in September, 2022, in New York, was organized as a response to the global learning crisis. This situation placed a huge weight on global decision and policy-makers to critically invest in education. The call came at a time in point when the realization for reaching the global development agenda by 2030 apparently seemed to be jeopardized. Furthermore, the impact of the COVID-19 pandemic continues to weaken the social and economic fabric; more so humanitarian crises with conflict and climate change effects destroying lives and livelihoods. 
Fifteen African Heads of Governments/States made their commitment to salvage education within these trying times, with a firm consideration to make transformation in education a n AU theme for 2023. The Youth also made their call, in recognition that Africa comprises of the most youthful population in the world, with the potential of fueling the global workforce by 2035. To date 98 million in sub-Saharan Africa (SSA), are at risk of not acquiring their right to quality education. The magnitude of having such as a population in any country will affect the overall human development, which includes the well-being, health (both physical and mental), security, skills development and livelihood opportunities for all children and young people. If 51 per cent of the African population is female, and they are in the group of those lacking basic skills and competencies in order to survive and thrive in their lives, then as a matter of urgency has to be raised to resolve this issue.
Among the population of out-of-school are girls expelled due to pregnancy or as young mothers. The issue of pregnant school girls is critical in this perspective, as more than ever before, there are alarming numbers of girls who fell pregnant as a result of lock down and school closures during the pandemic. While issues of implementation persist on how to move forward, the magnitude pf these young girls continue to grow into the education system, from primary school education level to higher institutions of learning.  It is now a continuum of challenges with half-resolved actions. 
The TIA is living these moments. And through the development of this note, TIA will be offering lessons learnt from the experiences of young mothers in Tanzania and in the region as solutions for higher learning institutions.
This note attempts to conceptualize the steps towards objective implementation to ensure that the Tanzania education and training systems are transformed.











II. The Gender Equality agenda in Education in Tanzania
In order to understand the issue at hand it is good to have an overall picture of the situation on the continent and initiatives that have been developed for addressing it. From the continental perspective, the African Union’s CESA elaborates as one of its strategic objectives to see realized gender equality throughout the education and training systems on the continent. In further guiding African Member States on operationalizing gender equality in their education systems, the Forum for African Women Educationalists in Africa (FAWE), the African Union International Center for Girls’ and Women’s Education in Africa (AU/CIEFFA) in collaboration with UNGEI developed the Gender Equality Strategy (GES) for CESA. 
Tanzania has been at the forefront of its national development agenda in addressing inclusivity in its social and economic policies, with education being one. The drive for equality stems as far back as during the late President Julius Nyerere leadership with the Ujamaa principles of an egalitarian society where women and men had equal opportunity in all spheres of life. The gains Tanzanian held globally in regards to literacy rates in education was an envy to most developing countries. The economic shocks of the 1980s and war with Uganda amongst other factors ended the haven the county was enjoying and lead to Structural Adjustment Programs (SAP). The country failed to cope with servicing its people with basic human provisions, education inclusive, and keep pace with a growing population, thus leading to huge numbers of children not been able to enter schools. 
The issue of out-of-school children, especially pregnant school girls and young mothers has not been an easy task. The initial actions of expulsion of the pregnant school girls were implemented in reference to the Education Act. Section 4 of the Education Act (1978, amended in 2002).  With the exception of higher learning institutions, thanks to the fight lead by the Honorable Madame Gertrude Mongella who was able to change the action for females at that level. The lower levels of education learners and students continued to suffer in consequence, costing the country loss of human capital and financial resources. The Family Planning Association of Tanzania (UMATI) devised an advocacy project in the 1980’s to assist in demonstrating viable and replicable actions that could influence change in education policies. Despite a trail of global recognition including the UNESCO literacy prize for education, the project was stalled as it failed to deliver on its purpose.
In 2006, UNICEF supported the Ministry of Education and Culture, by then, a national symposium at the Giraffe hotel in Dar Es  Salaam, that brought together 400 participants (Policy-makers; the Social Committee of the Parliament; young  female mothers students; experts in adolescent health; education economists; legal experts, religious and traditional leaders, development partners and media) to deliberate on the way forward in regards to the pregnant girls and young mothers. The symposium came to an agreement that the right to education of this group of children and youth were not being fulfilled; and that the health and well-being of these girls were negatively affected (physically and psychologically (mental health)); that the social vale of these girls deterred due to discrimination; that the country continued to lose potential human capital investment and economic gains. A re-entry guideline was produced in 2009, but did not go beyond as there was change in decision and policy-makers.
The debate was tabled again in 2016/2017 within the implementation of the Education Sector Development Plan (ESDP) for the period 2016/17 to 2020/21. Concurrently, the financing of  Secondary Education Quality Improvement Program (SEQUIP) through the World Bank revived the need to commit to educating the girls, as an inherent human right. A Presidential ban was placed in June 2017, but later lifted for implementation in facilities other than those under public management. To date, there are a number of small initiatives working in this area. The largest coverage is under Karibu Tanzania Organization (KTO), who has been taking girls for education service delivery in 43 Folk Development Colleges. 
At the higher learning institutions, there are basic guidelines on curbing the problem, in most cases as part of introductory session for new entrants into the institutions. Some of the actions also include dividing the stipend received by fellow male student to cater for child maintenance. The fact is that students are also completely oblivious of the impact of unprotected sex, which include HIV/AIDS. Tanzania is said to have some 1.7 million cases, and standing fourth in line among the world’s top ten highest rates of infection. A generation HIV/AIDS free is the ambition, but things seem to be falling in between the cracks.
Zanzibar, on the other hand, since 2005 enacted a law known as Spinsters and Single Parent Children Protection Act number 4 (MoEVT-Zanzibar, 2014), which allowed girls who become pregnant while at school to continue with their studies after delivery.  There is no issue on their side and the girls have been enjoying their re-entry into the education system.
Going forward, there a few pointers to take away and learn from the advocacy project under UMATI on the interventions used which were worthy in producing desired evidences. It is critical that these be considered for wider replication. And also in the case of the KIA support.
One intervention is data management. Through the UMATI project data was being collected both quantitative and qualitative to be able to share with policymakers and decision makers. Documentation of the project included a tracer study,  advocacy video (portraying a day in the life of a young mother at her parent’s home and the struggles she goes through when going to school with the baby). The Steering Committee played an essential role in the over-sight of the project, which included key Government bodies such as Ministry of Education; Ministry of Community Development, Women and Children’s Affairs; the Planning Commission; Ministry of Health and Social Welfare. 
Secondly, the Center was a multi-purpose facility offering several inter-related services for the young mothers and their children. This included education provision to  allow the girls to re-integrate back into the formal education system. Coupled with this was entrepreneurship skills in some trades (hotel management; catering; tailoring) .The children of the girls were provided with baby care and stimulation required for good normal child development under the supervision of a qualified Mother and Child Health nurse. Baby facilities (creche, nutritional meals) were part of the Center. Also, adolescent sexual and reproductive health services were also available not only for the girls, but to the wider community to act as a prevention and provide curative care where needed. Most importantly, psycho-social support 
These few interventions were key in producing good results; both academic and in practical (internship sessions). Recent studies[footnoteRef:1] show the reality on the ground and the depth of the issues;  overwhelmingly there are challenges[footnoteRef:2] of balancing the act between education and care of the child by the girls. The issue of societal perceptions and discrimination also paly a role in discouraging the girls to pursue further studies. Financing is a major problem, not only for the maintenance of the girl and her baby, but other related costs such as food, healthcare, transport and incidental. [1:  Tanzania Education Network.Mtandao wa Elimu Tanzania (TEN/MET) publication, “Investigating the existing educational initiatives for out of schoolgirls and teenage mothers in Tanzania Mainland”, April 2021]  [2:  Sik, Ivy, “Early Motherhood in Tanzania: Exploring the Education, Health and Employment Challenges of Dar es Salaam’s Adolescent Mothers”, in fulfillment of Bacherlor’s Degree in International Development Studies , University of Toronto, April 2015] 

The efforts undertaken for the primary and secondary education students have not been integrated into higher education levels. Though there are still gaps in their implementation, a continuum of care and support should be considered for a smooth transition for those girls wanting to pursue further their education and training.
The current reforms in the education sector should embrace this as part of the transformation in education provision in the country. 

III. Tanzania Institute of Accountancy and the Issues of Pregnant and Young Mothers

The Tanzania Institute of Accountancy has noted with concern the growing number of female students attending its institution either pregnant or with child. The Institute, under the management of the Student Affairs, agreed to take action for the benefit of both parties.  The main point of action will be to explore what can be done within the immediate to assist these female students, while longer term actions are in preparation.
Within the immediate, the Institute will provide space that can be renovated to become a creche/day care center cum breast-feeding room for the children of the students. This plan will need the technical advice of a multi-sectoral team of experts who have experience in managing such projects. The range of experts include experts from education (including curriculum developers), gender, health (psychology/nutrition/maternal and child health care); sociologist; civil engineers; ICT, social welfare, finance – just to name  a few. These will undertake a situation analysis of the issue and proposed facility; and after acquiring the needs of the female students (through a needs assessment), establish the plans for implementation of a full-fledged project, with costing.
In the following section are a few proposed recommended actions for moving forward.

IV. Proposed Recommendations 
1. Undertake a situation analysis to inform the development of a concrete project proposal, with availed details for incorporating pregnant and young mothers into TIA. A multi-sectoral team consisting of education (including curriculum developers), gender, health (psychology/nutrition/maternal and child health care); sociologist; civil engineers; ICT, social welfare, finance – just to name a few relevant for TIA support. 
2. A needs assessment from the group of recipients (girls/family/TIA staff and management/policymakers) should be explored as an important input into the proposal.
3. Seek consultations with other African Institution of higher learning to learn from their support. E.g. Carnegie Mellon University – Rwanda Campus in Kigali offers facilities for young mothers
4. Explore incentives for the young mothers such as full packages of sponsorship to cover the extra costs for baby and mother including internet bundles, laptop and access/use on-line classes (instead of physical attendance, allowing flexible time-tabling for learning).
5. Maintain regular collection of quantitative as well as qualitative data for evidence building.
6. Develop a standard implementation guideline that can be shared for other Tanzanian institutions of higher learning to use.

V. Way Forward
This narrative is a draft concept note highlighting the issues that female pregnant students face in general, with experiences emanating from different sources in the country; and  challenges of maintaining motherhood for TIA students while still learning. The trail of ideas if acceptable by the TIA management will give way to a detailed and costed project proposal. 
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